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Learning Differences, Learning Difficulties, Learning Disabilities
March-April 2009

On the adultliteracy@creclsrv.org discussion board

TOPIC ONE: LD Resources

A. From: KarenH1203@aol.com
Date: Tue, 24 Mar 2009 

Subject: [Adultliteracy] New resource on disabilities and adult learners

My name is Karen Halliday and I serve as the Disability Consultant for Adult Education programs in CT. I am contracted through CREC/ATDN.

I recently received this information and thought it would be helpful to many of you.

The following resource was mentioned in the e-Literacy News, a publication of Florida's Adult and Family Literacy Resource Center:

 Minnesota Adult Basic Education Disabilities

http://www.mnabedisabilities.org/guide  

The Minnesota Adult Basic Education (ABE) Fully-Accessible Online Disability Resource Guide is designed to equip ABE managers, teachers, volunteers and tutors to empower, educate and improve the lives of their students with disabilities. 

Chapter contents include:

1.      Assistive Technology 

2.     Attention Deficit Disorder/Attention Deficit-Hyperactivity Disorder 

3.     Brain Injury 

4.     Chemical Health 

5.     Disability Awareness and The Law 

6.     Hearing Loss and Deafness 

7.     Learning Disabilities 

8.    Mental Health 

9.     Physical Disabilities 

10.TABE, CASAS and GED 

11.  Vision Loss and Blindness Content areas include:

Disability Overview 

· Identification and Diagnosis 
· Classroom Challenges 

· Instructional Strategies 

· Interview Questions 

· Testing Accommodations 

· English Language Learner (ELL) Applications 

· Resources and Website Links 

· Student Case Histories 

· Bibliography 

· Glossary of Terminology 

Has anyone reviewed the chapter on Learning Disabilities as yet?   If there is a subscriber from Minnesota that is familiar with this resource, I would be interested in hearing how it was developed.

 Thanks,

 Rochelle Kenyon 

 Rochelle Kenyon, Ed.D.

National Institute for Literacy/LINCS Online Facilitator

Learning Disabilities Discussion List & Communities of Practice

Center for Literacy Studies at the University of Tennessee

RKenyon721@ aol.com 

B. From: gdemetrion@ msn.com
Subject: [Adultliteracy] New resource on disabilities and adult learners

Date: Tue, 24 Mar 2009 

Thanks Karen,

That's an excellent resource that I will place on the Capital Region Professional Develop Collaborative on Adult Literacy website soon.

The link on assisted technology http://www.mnabedisabilities.org/guide/assistive-technology/assistive-technology-learning-disabilities http://www.mnabedisabilities.org/guide/assistive-technology/assistive-technology-learning-disabilities, , the link on instructional strategies http://www.mnabedisabilities.org/guide/learning-disabilities/instructional-strategies, and tutor tip archives may be particularly of value http://www.themlc.org/Pronunciation.html to teachers and program managers.

Given the forthcoming discussion on the NIFL LD list, the recent workshop held on Hartford on LD, and the obvious importance of the topic, why don't we make LD (to include learning difficulties, learning differences, and learning disabilities) our first monthly topic next week?

Best,

George Demetrion

gdemetrion@ msn.com 

Adjunct Staff/Discussion List Moderator

Capitol Region Education Council
www.crec.org
111 Charter Oak

Hartford, CT  06106

C. From: RKenyon721@ aol.com 
Mon Apr 6, 2009
Subject [Adultliteracy] Learning disabilities url websites
Your moderator, George Demetrion, has told me that you have identified this month for a concentrated discussion on 'learning differences' as defined broadly.  As Moderator for the Learning Disabilities Discussion List, this topic is very special to me.

I have reviewed the Minnesota Adult Basic Education Disabilities site at http://www.mnabedisabilities.org/guide/learning-disabilities and found it to be very useful.  It covers many of the most important aspects of LD for adult and literacy practitioners.  I noticed that the Minnesota site referenced the Bridges to Practice website that I  developed during a state grant I directed from 2000-2004.  Although that project is no longer funded, the website has important information and is still available at:  http://www.floridatechnet.org/bridges
It also includes two five-hour web-based LD training modules that subscribers might be interested in taking.  Everything is free.   Another LD site from our efforts in  Florida can be accessed at: http://www.floridatechnet.org/LD
.

 In my training, I cover the differentiation between the 3  acronyms of LD:

LD = Learning Differences: 

            May need to understand strengths and weaknesses

LD = Learning Difficulties:

         May need enrichment  in areas of weakness

LD = Learning Disabilities:

          May require accommodations to level the playing field

These students are all sitting in our classes.  They all exhibit a broad range of learning problems.  However, according to federal law, the only acronym for LD that is recognized to be a 'person with a disability' is the term Learning Disability.  The others are not considered a Learning Disability since documentation of disability is not required and students with learning

differences and difficulties are  not eligible for accommodations in the classroom and on tests.

I hope the above explanation covers the issue as you requested.

Lastly, George asked about the focus of the current guest speaker on the LD Discussion List.   Dr. Mary Kelly is covering the topic of "Emotional, Occupational, & Self-Esteem Issues for Adults with Learning Disabilities."  She has posted quite a bit of information today and there have been some interesting and thought-provoking  responses.  She will continue with us for two more days through Wednesday, April 8th.  You ca read each message that has already 

been posted on the  archives at: _ 

(http://www.nifl.gov/pipermail/learningdisabilities/2009/date.html)  

The discussion runs from message #2930 upward to the last message at the top of the list.

The announcement for the discussion with the full outline and resources can be accessed at:

(http://dev.nifl.gov/lincs/discussions/learningdisabilities/09issues.html)  

 We have had other guest discussions in the past.  If there is interest in those, I can share those resources at another time.

Rochelle Kenyon

 Rochelle  Kenyon, Ed.D.

National Institute for Literacy/LINCS Online  Facilitator

Learning Disabilities Discussion List & Communities of  Practice

Center for Literacy Studies at the University of Tennessee

_RKenyon721@aol.com_ (http://RKenyon721@aol.com/)   

D. From: gdemetrion@ msn.com 
Apr 7, 2009
Subject: [adultliteracy] Learning disabilities url websites
 Thanks Rochelle,

These links that you have sent are very useful.  As we explore a wide range of issues related to LD (differences, difficulties, disabilities) this month we'll be sure to highlight key links on each of these sites as well as the Minnesota site

 The discussion on the NIFL-LD list is very rich.  I'll see if I can extract a few nuggets that may be of value here.  As I understand it the critical issues related to LD and adult basic education are:

· Definition and recognition

· Extent of its pervasiveness among ABE students

· Classroom and program wide accommodations

· Effective instructional strategies

Particular challenges related to ESL students. On this, Robin Shwarz's power point http://www.floridatechnet.org/bridges/esol.html which can be accessed from the first site that Rochelle provided may be of interest.

As we begin to collaboratively reflect on this topic:

· What are some of the most pressing questions about LD (broadly or narrowly defined) that you have?

· What kinds of information, insight, or resources might you need to better address the needs of students who are affected in one way or another with LD issues and limitations?

· What are some of the most effective compensating strategies that you have discovered?  

· In short, what has really worked for you? 

· Where are you stuck?

Please feel free to ask a question, provide a resource or comment however briefly or extensively on any of these points or any other matter related to LD instruction or program provision.

Regards,

George Demetrion

gdemetrion at msn.com
Adjunct Staff and Discussion Listserv Moderator

Capitol Region Education Council

www.crec.org
111 Charter Oak

Hartford, CT  06106

TOPIC II: Working with Lower Level Adult Literacy Readers: The Plateau Effect
A. From: jmarrapodi@applestar.org 
Apr 7, 2009

Subject: [adultliteracy] Introduction
Hi all.

I'm Jean Marrapodi and folks in NIFL list-serv land might recognize my name since I was on all the lists for a while. I'm a corporate trainer by day and do the literacy work for fun. I am a certified Tutor Trainer with ProLiteracy and have given a couple of workshops at the national conference, as well as at the RI Adult Literacy conference, which BTW is coming up on May (Rhode Island Adult Education Conference, Tuesday, May 19th at Rhode Island College. http://www.brown.edu/lrri/conference09.html ) I do the tutor training in northern RI for Literacy Volunteers, and teach a class of pre-literate Liberian refugees every Sunday morning. 

My expertise is with the lowest literacy learner, having done my dissertation about adult metacognition about reading with a population reading at 3rd grade and below, which dealt with native speakers, and my current class which covers the ESL aspect. 

 Nice to join you all.

Jean Marrapodi, PhD, CPLP

teacher by training, learner by design
<http://www.applestar.org/> 

B. From: Gdemetrion@msn.com
Tuesday, Apr 07, 2009
Subject [adultliteracy] Re: Introduction

Thanks Jean,

It's great to have you here.

In your research on adult literacy, I believe you have raised the issue of the "plateau effect" at around the 3rd grade level.  I'm wondering if you can elaborate on that here and also to comment on whether you think that's related to LD (broadly or narrowly defined) or cuts across the board, regardless.

In my almost 20 years in various LVA settings I can certainly testify to the extremely slow level of progress of students through the 3rd grade level a t east in terms of progressing into new levels.  Yet I've also observed a great deal of growth within given levels, which many of our tutors have also observed even as the result typically is limited advancement on standardized testing from year to year.  In short, there's a lot going on beneath the surface in terms of new learning, and that seems to be the case among most students with various LD issues as others, which requires delicate scaffolding (or coaching). (This link on scaffolding may be of value:

(http://www.vtaide.com/png/ERIC/Scaffolding.htm).  Thus, there is a great deal of learning that is going on in our various programs which is enhanced to the degree that we provide a supportive atmosphere for students and teachers where the flourishing of learning at any and all levels is established as a core value.

It would be great, Jean, to learn about your research on metacognition and its importance among students with LD issues as well as others.

Best,

George Demetrion

Gdemetrion@ msn.com
Adjunct Staff and Discussion Listserv Moderator

Capitol Region Education Council

www.crec.org
111 Charter Oak

Hartford, CT  06106

C. From: jmarrapodi@applestar.org 
Apr 13, 2009

Subject: [adultliteracy] Plateau Effect
What a great memory you have. We started discussing the plateau effect in 2004, and it was one of the things that spurred the creation of the Adult Literacy Wiki, which is here: http://wiki.literacytent.org/index.php/Main_Page for those of you unfamiliar with it. A wiki is something that is created collaboratively, and was begun before Web 2.0 was named and social networking wasn't common terminology. The discussion on the Plateau Effect is here on the wiki: http://wiki.literacytent.org/index.php/AlePlateauDiscussion 

 Basically, the conversation came around students getting stuck at the second or third grade level, if we use grade equivalents to mark reading levels. In Elementary Ed, this is where the students make the transition from learning to read to reading to learn. Several theories were proposed:  lack of phonics skills, the Matthew Effect, fluency issues, vocabulary. We had a fascinating discussion you can read about in the links above. 

I recently revisited the concept in a tutor training class where we were discussing automaticity. If a reader has not transitioned to automatically knowing the sounds for the letters, and recognizing a significant number of words automatically, s/he will struggle with reading, and the working memory will get bogged down in decoding and not have the capacity for comprehension. I came across this startling comment on the NIFL./ARCS material today: 

"We found that among the learners in the ARCS <http://www.nifl.gov/readingprofiles/ARCS_MC_Pop.htm> RR 100% of those who tested below fifth grade level (21% of our sample) did not know all the consonant sounds, the basic building elements of word analysis and word recognition. The purpose of achieving automaticity in print skills (alphabetics) is to free a reader's attention for comprehension - the real purpose of reading.  (http://www.nifl.gov/readingprofiles/MC_Print_Skills.htm )

That is certainly eye opening, isn't it? 100% didn't know all the consonant sounds? I will need to investigate this one a little more. It would certainly explain a lot and would be an easy fix if it is that simple.

 The key, I suppose, is helping the student get unstuck, and to do that, we need to use diagnostic measures to determine where the gaps are in the individual performance. It isn't always easy to assess diagnostically when the student is one of many in a classroom. One huge advantage we have in working with adults is the elimination of behavior issues we would encounter if the same group was children. I have seen a demonstration of a learning center based classroom at the national ProLiteracy conference that would be a fabulous setup for our individual needs. The upfront time for teacher preparation is huge, but students can work on targeted skills individually or in small groups. We can also work with our students to build some of the centers. There are tons of resources from elementary teachers that wouldn't take much to be adapted for the adult classroom.

 As to learning disabilities and the plateau effect, yes, I suspect that weighs in there. Do I have research to back that up? Not readily accessible. We do know that reading requires cognitive processing and often LD's have issues with their cognitive processing and need adaptive strategies to compensate for their methods. The Wilson Method and Orton Gillingham strategies use a great deal of repetition and patterning to program automaticity into decoding strategies. We know both are successful with the LD population in adults and children. 

 Jean Marrapodi

TOPIC IV: Self-Esteem and Instructional Strategies

A. From: Gdemetrion@msn.com
Aprl 7, 2009

Subject: [adultliteracy]Identifying LD-based learning strategies
Good afternoon,

Here's a post from the NIFL-LD list that gets at the nub of the challenge.  How are folks dealing the matter of effective instructional strategies for LD students and corresponding tutor/teacher training at the various program levels--whether LVA tutoring, pre-GED classes, ESL classes?  And what about math--how do LD issues get played out in math classes and what are some effective instructional strategies that have worked?

Best,

George

George Demetrion

gdemetrion@ msn.com
Adjunct Staff and Discussion List Moderator

Capitol Region Education Council

www.crec.org
111 Charter Oak

Hartford, CT  06106

April 7, 2009 

To: learningdisabilities@nifl.gov
Subject: [LearningDisabilities 2957] Re: self esteem

We can build self-esteem by talking about learning disabilities and our students' intelligence, but if we can't figure out how to help students with disabilities, it seems like self-esteem will plunge again -- students' and teachers' too. 

The reality for many adult education agencies is that part-time teachers with no LD expertise teach students who don't have helpful IEPs or the resources to get testing. I wish we could afford to have an LD expert on staff who could consult with our students and teachers, but I don't think we can. 

Does anyone have a protocol for teachers in this situation -- what to try first, what to do if that doesn't work, or what to do if x happens vs what to do if y happens -- especially for students with very low literacy?

Debbie Smith

Parkway Adult Education & Literacy

Missouri

On Tue, Apr 7, 2009 at 5:07 AM, <> wrote:

Thanks Mary.  I so agree that it is important to help people understand that they are not stupid, crazy or lazy.  Your suggestions are excellent ways to help make that happen.

One of the first things I would do when working with a "Hank" or "Max" I  to let them know that there are many types of intellegence that is not  measured by a written test.  Most adults like them were labled stupid when in fact, they are very bright - they just are not able to express their knowledge base in the same manner as someone with no disability.  For example; Max worked in maintenance.  In getting to know him I might ask how he fixes a leaking faucet.  As I listen to him explain (and I do mean listen) I can let him know by my questions that I have no idea how to do any plumbing and what a special talent that is.  Later as we are working I can remind him that if he an learn to do all the plumbing things I have no clue about, he can learn some basics about reading.  I will let him know that there are tricks to aide people with learning disabilities and explore some of them with him.  Often once someone realizes that they are not stupid as they were led to believe in their formative years they are more willing to try new ways of learning.

 Mary Taylor

 National Institute for Literacy

Learning Disabilities mailing list

 LearningDisabilities@nifl.gov
B. From: gdemetrion @msn.com 
Apr 7, 2009

Subject: [adultliteracy] LD list: LD, self-esteem, and work

Good morning all,

 I think this pithy observation from the NIFL-LD listserv (below) is exactly correct in all that it affirms: the critical issues of enhancing positive self-esteem and linking instruction to achievable goals through gradual progress building on what students can do.  I'm assuming these key points are widely shared among us, though I wonder on the extent to which we incorporate them into our programs as central values and provide all the resources that we can on building on them and fleshing them out their full potential in enhancing student learning.

Questions:

1. What are a few things that we can do in our classrooms and programs to help students build capacity in learning based on their own innate on their strengths?

2. What are some concrete things we can do to help students set and achieve attainable goals, including that of obtaining a sense of satisfaction in working toward those goals a little bit at a time?

George Demetrion

gdemetrion@ msn.com 

Adjunct Staff and Discussion Listserv Moderator

Capitol Region Education Council

www.crec.org
11 Charter Oak

Hartford, CT  06106

From: To: learningdisabilities@nifl.gov
Apr 7, 2009
Subject: [Learning Disabilities 2968] Re: LD, Self-esteem, and Work

Based on much of current criteria I feel like ALL of us have SOME kind of learning disability!  The trick is not so much to identify the DISability but to strengthen and formulate the ABILITY to rise above labels and stereotypes and refuse to allow the system to expect anything less than our highest possible achievement.  As instructors I really feel like we spend so much time trying to pigeon-hole a student into some sort of category, when, in my opinion, so oftentimes that label is what holds them DOWN.  I know when someone tells me I look nice during the day I FEEL nice, despite what I may actually look like; and I believe the same goes for a student with learning disabilities… if I focus on what’s WRONG with you you will just feel more WRONG and more out of touch and more unable to rise above it.  Helping students set attainable goals and move toward them a little bit at a time is much more effective than concentrating on what they cannot do and allowing them to make excuses based on diagnosis or opinion.

Laura McCoy 

St. Charles Community College AEL Instructor        

St. Peters, MO  

Working with Student Strengths

A. From: Yvette.Garner@ lvgh.org
Apr 8, 2009

Subject: [adultliteracy] Subject: [Learning Disabilities list] Re: LD, Self-esteem, and Work

Question to anyone that might have an answer.  With regards to the article written by Laura McCoy at St. Charles Community College - LD, Self-esteem, and Work, how would an organization assess what abilities, versus disabilities a student has?  Most organizations have a formal assessment to determine how much a student can read and write, but what other forms of assessment are available to find out what areas of strength students have.  For example, is a student good at searching for words in a word search?  Is a student able to scan text for information, etc.

 Yvette Garner

 Yvette Garner

Program Manager

Literacy Volunteers of Greater Hartford

656 Burnside Avenue

East Hartford, CT 06108

860-528-7422

www.lvgh.org
B. From: Gdemetrion@msn.com,

Ap 09, 2009

Subject: Re: [Adultliteracy] [LearningDisabilities list] Re: LD,

Self-esteem, and Work

Hi Yvette,

Welcome to our discussion list.  Perhaps at some point you will be able to provide an introduction to your work in the field.

In terms of the question, I do think it's extremely valuable to help students identify strengths for two reasons: to provide them with encouragement and to provide instructors with the information so they can enhance their repertoire of effective of instructional strategies as related to the specific students in their classrooms.

One of the strategies that I had taken from time to time during the intake/assessment interview, especially with students reading at lower levels is an assisted reading approach, which is a better indicator than standardized testing in getting a handle on what students can accomplish in assisted or "scaffolding" contexts where the teacher serves as a critical bridge between what a student can do on his/her own and what she/he can do with a modicum of support. (Recall the link placed here a couple days ago on scaffolding http://www.vtaide.com/png/ERIC/Scaffolding.htm).  This is an extremely important, often underappreciated instructional strategy that effective teachers incorporate implicitly, which, I think would gain value in its impact if we became more deliberate and explicit about it.

Both in teaching and at intake, the assisted reading method is   great way to see what students can accomplish when given partial clues in facilitating the reading process.  Basically, for beginning level readers, the instructor:

· Reads a couple of sentences or a short text while the student sub-vocalizes

· Goes over the passage a second time, continuing to initiate the reading, but allowing opportunity (not too much time at this point) for the student to participate in the reading

· In the third go around the instructor might encourage the student to initiate the reading of the passage, or perhaps provide a partial clue to help the student make the recognition, but encourage the student to read as much of the passage with some fluency as possible and only providing whatever minimal help is needed.

· If time allows and it continues to be productive a fourth reading may take place in which there will be increasing fluency.

The fourth stage is valuable in instruction and is often by-passed, though in intake I would generally stay with three readings to make the point to the student on identifying strengths and to get an informal assessment which adds value in making an accurate placement.

For other students who are more advanced, at intake I have sometimes shifted from an assessment to an instructional role in helping them to informally break down words into their component parts and demonstrating something in the process of their capacity to do the work that will come up in the classroom.  This, too, I have found to be useful in working with students at intake.

What you lay out too, basic word searches, reading words within signs, asking students where they come across written words in their daily lives cam also be useful.

To be sure, the standardized testing at intake is critical in obtaining important information, which helps enormously in placement and also provides some solid diagnostic information on what to focus on in instruction.  It is equally important at intake as well as in class itself to focus on what students can do as well.

Please say more on how you would use word searches at intake in a manner that draws on what students know rather than what they don't know.

Questions for all:

· How do others feel about including emphasis on student strengths as part of the intake/assessment process itself?

· If favorable, what, if anything would need to change in your program to facilitate that?

· What are some approaches and strategies that others use to identify student strengths as well as current limitations?

· In what ways can formal diagnostics be a basis for building on strengths as well as identifying areas for shoring up?

Thanks much.

George Demetrion

gdemetrion at msn.com
Adjunct Staff and Discussion Listserv Moderator

Capitol Region Education Council

111 Charter Oak

Hartford, CT  06106

C. From atyskiewicz@crec.org 
Apr 9, 2009
Subject: [adultliteracy] Student Strengths

I think the work spent on student strengths is critical. Self awareness is basic to further career development as well as personal development. Some of our students may not have had sufficient positive reinforcement during their lives to help them become aware of their qualities that are indeed strengths and can be the basis for future growth.   A tyskiewicz

D. SBender@199Trainingfund.org 
Apr12, 2009

Subject [adultliteracy] Student Strengths

 Hi all,

These thoughts make a lot of sense, and it's helpful to keep this at the front of our minds...

 All of our students have many strengths that they bring...it's easy, if we're not conscious about this, to only focus on their deficits instead...one way that my program tries to help students see their own strengths is by encouraging them to write their stories, and publishing them...we have published a number of collections of student writings over the years...they write on all kinds of powerful topics...

· Their goals

· Their families

· Their struggles and successes with education

· Their jobs

· Their union

· Their political views

· Their community activities

 Have others of you published student writings?  What ways do you use these writings?

 Steve

E. From: Gdemetrion@msn.com
Apr13, 2009

Subject: [adultliteracy] Student strengths

Thanks Steve,

Your message speaks to the importance of emphasizing student strengths in our teaching as well as in intake.  

 As we continue to consider the issue of LD broadly defined (learning differences, learning difficulties, learning strategies) let us continue to identify ways in which we draw on student strengths in all of what we do. To be sure, this is not meant to dismiss the need to also focus on learning challenges.  It is to argue that if we build primarily on what students CAN DO, we can gradually help them increase their skills, which addresses the important matter of motivation as well as academic proficiency.

Question:  How have folks balanced strengths and weaknesses in their teaching environments?

On student writing; helping students to create written texts can be exceedingly challenging at all pre-GED levels.  What seems also evident is once texts are created, and then collected and disseminated, that established a great pride in ownership and reinforces a can do attitude that becomes self-reinforcing.

In programs where I have worked we have utilized collections of student writings (newsletters, booklets, and books) within the instructional program which has a multiplier impact on both current student writers and also other students. I have found this the case in bringing in student narratives into the instructional program, even of texts written some years back. Part of the message in doing is is the recognition though you, as a student may not meet the writer face-to-face, the writer is still communicating to you directly through the written word and that you to have that same capacity. Thus, one is not just engaged in a writing exercise that has no relevance beyond the classroom but is engaged in a form of potentially vital communication, which, given the widespread use of email alone has much of value to offer. 

In short, this linkage of motivation, purpose, and progressive skill development is a very powerful stimulus in fostering sustained student effort.  

1. What are some ways that others have built in this "multiplier effect" both at intake and the classroom?

2.  Within such a supportive context, what are some ways that weaknesses are also addressed?

3.  What additional thoughts, questions or ideas do you have on balancing what is within the student range to master and what needs to be addressed in order for them to achieve their learning objectives?

George Demetrion

gdemetrion at msn.com
Adjunct Staff and Discussion List Moderator

Capitol Region Education Council

www.crec.org

111 Charter Oak

Hartford, CT  06106

F. gdemetrion@msn.com 
Tue Apr 14 20:08:17 EDT 2009

Subject [adultliteracy] Student Success Stories

Good evening all,

 In light of Steve's recent message on student writing narratives and the postings here emphasizing student strengths, perhaps this fine collection of student portrayals (they appear to have been developed from transcribed interviews) from Canada would be of interest: http://library.nald.ca/learning/item/8145
 Please do consider sharing these beautiful narratives with your students and do pass on collections of student writings or other narratives that you would like to share with your colleagues.

Best,

George Demetrion

gdemetrion@msn.com
Adjunct Staff and Discussion Listserv Moderator

Capitol Region Education Council

www.crec.org
111 Charter Oak

Hartford, CT  06106

TOPIC V: Metacognition

A. From:  jmarrapodi at applestar.org 
Mon Apr 13 16:00:31 EDT 2009
Subject [adultliteracy] Metacognition
Hi again.

George had also asked me to make some comments about metacognition. In a nutshell, metacognition is thinking about thinking. Applied to reading, we help our learners pay attention to what they are thinking when they are reading. When I did my dissertation work, I studied native English speaking adults reading at or below the third grade level. I found that without exception, when they spoke about what reading was, not one of them mentionedanything about comprehension. They defined it as saying the words correctly. They knew what the story was about from the pictures or the title. 

 Metacognition is caught by paying attention to your own thinking and analyzing the processes. It taught by modeling what you do when you perform a task, such as reading, in a think aloud fashion. It is a revelation to students that you may have a period where you were reading and didn't remember a thing you read, or that you skip words. They need to be taught to visualize and question the text as they go. These are things you do automatically as you read. Not so with our readers.

 Here's a link to my dissertation and some additional research I did around that time related to literacy on my website: http://www.applestar.org/capella.htm and here's a fabulous summary on

metacognition research in adulthood that was published last year http://www.devtestservice.com/PDF/Metacognition.pdf .

B. lmschmaelzle@yahoo.com 
Apr 14, 2009
Subject: [adultliteracy] Metacognition
Metacognition - love the word. It goes from steps in doing a math word problem to using any one of the many advanced planners available.  It is the difference between being a visual learner to being an audio learner.  Or to use Myer Briggs - or one of the many other style studies.  I think it is important to have kids realize that everyone learns their own unique way - and then to be taught what they may be.  Then they can be taught other options which might be better for them.  Unfortunately, I found that kids could be taught methods to increase their learning but since these methods took time, they didn't want to do them. - unless they were part of the class.  We always had those kids who bragged that they didn't study and got an A.  I continuously pointed out that "studying" material could be done several ways and each one of us used different levels.  Some just had to read the material.  Others had to read and then do the classwork.  Others

 had to read, do and do the homework.  Others had to select another level of active studying in order to master the skills.  Alas, everyone wants to think they are from Lake Wobegone where all the children are above average.  (Prairie Home Companion)  I see the same thing with adult ed - kids and adults who don't want to take classes, do homework - etc.  We try to make our students aware of the science of learning so that they can improve their techniques of mastering information.  We try.  Of course there are wicked "educational experts" who tell teachers to have kids do 5 examples and if they can, then move to another skill because it is obvious that they have learned that one.  I don't know anything or anybody who can learn a skill 100% after 5 tries.  I always asked the kids to think what Gino would say to the girls if one of them had made 5 baskets and wanted to stop practice at that point.  They could always understand the principle using sports but found it difficult to carry over to learning.  But - we try.  Perhaps we feed the egos of our elementary students too much so that they all get A's without too much effort and when the skills become more difficult and the kids are challenged they tune out.  I look forward to reading your info.  

Linda

Linda M. Schmaelzle

TOPIC VI:  Instructional Strategies


A. From: gdemetrion@ msn.com 
 Apr 21, 2009

Subject: [adultliteracy] Instructional strategies for LD students and others
Hello all,  

I wanted to follow through on yesterday's message on the Minnesota Adult Basic Education Disabilities Site  http://www.mnabedisabilities.org/guide/discover-adult-basic-education-disabilities
A link that may be of interest to the LVA program directors in particular along with ABE teachers working with students in reading testing under 212 on CASAS is the Tutor Tip site

http://www.themlc.org/Tutor_Tips.html 

What you will see there are 14 practical links on the right side of your screen that begins with Tutor Tip Worksheets.

What we have here for the most part are short, practical, very succinct lesson outlines that one can implement very easily. They would be relevant both in providing volunteer tutors with fresh ideas and in a collection that you as a teacher or LVA program director could put together in a three ring binder to bring out for utilization whenever practical.

Take a look at the grammar link which has 11 short lesson ideas http://www.themlc.org/Grammar.html 

Or the reading link which has 13 short lesson links http://www.themlc.org/Reading2.html
Here is one under lesson reading, making Predictions, which will provide you with another example of the kind of resources that are available from this link:

 Making Predictions  http://www.themlc.org/Making_Predictions.html. 

Purpose: 

To help learners develop prediction-making skill

 Preparation time:

5-10 minutes

Materials:

Short narrative reading material, paper 

Preparation:

Choose any short narrative reading material that interests your student. Newspaper articles work well.

Procedure:

1. Use a blank sheet of paper to cover the article except the title.

2. Read the title together. Ask the student what he/she thinks the article will be about. Ask why he/she has made that prediction.

3. Uncover the first paragraph of the article. Read it with your student. Have the student find specific details that support or contradict his/her prediction.

4. Have the student make new predictions about what will happen in the next section. Again, ask why he/she thinks so.

5. Read the rest of the article, making predictions, checking and discussing the answers

Those of us who have studied reading strategies or have facilitated tutor workshops know full well the importance of students activating their predictive capacities but except for highly seasoned tutors or very disciplined teachers it is an activity that is often shortchanged.  As a result, students do not get the opportunity to activate their cognitive abilities to make inferences.  What I like about this activity is that it is simple to teach, easy to do and if systematically implemented it becomes embedded into the everyday instructional process.  That type of routine implementation as part of our routine teaching process can make a valuable contribution to enhanced student learning and teacher/tutor training.  Perhaps others will take a look at some of the other links and share their insights with their colleagues right here on the adultliteracy@ creclsrv.org.  There's a lot here of very practical lesson ideas to work with. 

George Demetrion

gdemetrion@ msn.com
Adjunct Staff and Discussion Listserv Moderator

Capitol Region Education Council

www.crec.org
111 Charter Oak

Hartford, CT  06106

B. From: gdemetrion at msn.com 
Apr 23, 2009

Subject: Practitioner’s Point newsletter on LD

Good afternoon colleagues,

I would like to bring to your attention an excellent collection of newsletters on LD for adults and especially this volume for our consideration at this time http://www.floridatechnet.org/bridges/newsltr9.pdf.  All of the 16 volumes of these information-packed 4 page or so newsletters can be accessed here: http://www.floridatechnet.org/bridges/newsletter.htm, which in turn can be accessed from the Bridges to Practice website which contains many valuable resources http://www.floridatechnet.org/bridges/.
The article I would like to bring to your attention on pp. 1-2 found on the first link is written by one of the finest adult literacy LD specialists in the nation, Neil Sturomski.  This short pieces that may be of interest to teachers are program managers: Neil Sturomski-- Mentor Teacher http://www.readingrockets.org/article/5669.  This second article is found on the Reading Rockets website which may be of interest to some: http://www.readingrockets.org/
Neil's article in the Practitioner's Points is titled, How to Effectively Implement Instruction for Adults with Special Learning Needs in the "Imperfect" Adult Education Setting, a place, I venture, of which many of us are well aware in which issues of time, and often more students than we can reasonably work with to provide them with the full attention that they need in order to optimize their learning potential in the classroom or tutoring session, and for the collective us to fully take the time we need to develop and refine the skills and knowledge we need to sharpen our own practice in order to maximize our full potential in our important work.  Yes, I venture, perhaps we all know of these time and other constraints of the Imperfect Adult Education setting.  While trade-offs in one way or another may be more or less inevitable, perhaps there are some short cuts available, such as article's like Neil's that can give us maximum impact at low, but concentrated time investment.

 I'll summarize the key points.

Initial placement screening gives us a decent sense of where in the learning continuum to place students at the beginning of their instructional program.  Between the CASAS placement and the Diagnostic Assessment of Reading one can derive a generally decent sense of appropriate placement, but such screening offers useful diagnostic information on learning styles, phonemic awareness, sight memorization, vocabulary, general fluency and writing, as well as the more subtle factors of general student orientation for learning, areas of strength not necessary disclosed by test scores, special areas of weaknesses.  In my experience such particular insights are often clearly observed by the intake staff.  Some question that could be useful to explore here are:

· What are some effective strategies in conveying such information directly to the teachers?

· What special grids or sheets have folks developed to facilitate that communication?

· What additional work takes place in the classroom or tutoring session itself early in the student's history to provide the teacher with diagnostic insight which can enhance his/her instructional strategies in working with specific students

· To what extent are diagnostic issues discussed in staff development sessions or in individual meetings with teachers

Closely related: If learning remains at a stand-still after some initial diagnostic-based strategies have been implemented, what are some additional steps than can be taken?  Neil recommends a more refined questionnaire or survey which conceivably could be implemented with the teacher and student(s) working together.  He argues that the questionairre7 should include information related to student health (including the possible need for glasses or a hearing aide), basic academic skills as observed in the classroom context, learning modalities (strengths and weaknesses), sequencing, memory, and related areas Questions:

What strategies have teachers and program managers used in getting to such a timely second-level diagnostic once students and teachers have had a chance to work together?

Has anyone developed specific forms or checklists for your program that you could share with your colleagues?

What specifically do you think would be useful in helping yourself if you are teaching or tutoring, or in helping your teaching staff if you are a program manager to get this second level diagnostic insight and corresponding instructional tools into the classroom setting in a timely way?

How do we balance the desire for comprehensiveness with the need for succinctness in developing such an instrument, perhaps by identifying the most important 3-4 key issues to focus on among a potentially larger pool of questions since he is suggesting that this second interview/survey should be no longer than 5-10 minutes?

For adult education classes having a trained volunteer in the classroom can provide the teacher with a lot of extra time to pay greater attention to the specific needs of particular learners when attention has to be given to the entire class as well.  Questions:

· To what extent have ABE programs drawn in classroom tutors?

· What training or background did they have?

· To what effect?

· To what extent would having one or more classroom tutors be useful to your work?

· If deemed valuable, would you be willing and able to provide them with the time and resources to make an effective contribution to your class?

Neil concludes the article with 5 key points, plus a pithy example at the end of the paragraph as well as additional examples in the second article, Neil Sturomski--Mentor Tutor http://www.readingrockets.org/article/5669
1. The instructor must determine the best ways in which an adult student takes in information (input) and is able to demonstrate mastery (output)

2. Determining the rate of input that students need for each task in the learning process is essential.  Student may differ in their rate of mastery for each task in which, for example, the same student may master sight word memorization quickly and phonemic skill development more slowly, just as the reverse may be true.  In any event, repetition and review are critically important as well as being as closely attuned as possible to the student's learning edge so that one can work with strengths as well as shoring up weaknesses.

3. Instructors must control and adjust as needed, the amount of information provided.  For example, one's lesson may have more impact by keeping the structure intact, but streamlining the content, or in some cases, adding additional content.

4. Present information first through a student's strongest learning channels, a task that is compounded even as it remains important in small group and classroom settings.  Here is where targeted individualized instruction is important, perhaps along with some training or mentoring on how best to do this.  Perhaps someone will provide some thoughts here on how to focus individualized instruction especially in mixed-level classes, which, for those not well-prepared to do so can be extremely difficult.

5. Teach information that adults can understand, generalize about and use in other contexts, which, ideally as well play on student strengths.  This would have to do both with basic skill transference from one context to another such as all of the components of reading built into the Project Star--alphabetics, vocabulary, fluency, comprehension as well as instructional content related to such critical areas as employment, health, parenting, civic participation, consumer awareness, enhancing communication skills, etc.  In this respect and at some level there could and should be intentional work on transferable basic skill development as well as a strong concentration on usable information, which has the added bonus of stimulating motivation.

To conclude, there's a great deal of excellent information packed into Neil Sturomski's two page article, and obviously, I've laid out a great deal here.  Take a good look at the two website we have housed on the Professional Development website that focus specifically on learning disabilities and you may well find something of value for your work http://www.mnabedisabilities.org/guide and http://www.floridatechnet.org/bridges/.  The Tutoring Tips from the Minnesota site alone are of considerable value in their own right as I sought to illustrate in a previous message ttp://www.themlc.org/Tutor_Tips.html.
George Demetrion

gdemetrion@msn.com
Adjunct Staff and Discussion Listserv Moderator

Capitol Region Education Council

www.crec.org
111 Charter Oak

Hartford, CT  06106

C. From:  jmarrapodi at applestar.org 
Subject: Great ideas for the classroom
Apr 24, 2009
I was in a workshop this week at the International Society of Performance Improvement Conference by Brian Remer of The Firefly Group and walked away with the concept of 99 Word Stories that has wonderful applicability to adult literacy. He was using the 99 word stories to teach leadership concepts and gave us a series of exercises to have leaders work with the stories. He also gave us three 99 word fable-like stories that we pulled key concepts from, then he had audience members tell their own stories on the same theme.

Wouldn't this be a great way to get our learners talking?

Wouldn't the concept of a 99 word story be a wonderful way to get our learners writing? 99 words isn't that much.

 His exercises were splendid ways of participating with the text. Here's a link to the resources: 

Specific link to the leadership and 99 word stories: http://www.thefirefly.org/Firefly/graphics/LdrLessonISPI09.pdf 

Brian's main page: www.thefirefly.org

He also has a link there on using metaphors, which has a fabulous series of exercises that could easily be adapted to our learners.

http://www.thefirefly.org/Firefly/graphics/HammerItHomeTraining09.pdf 

  <http://www.applestar.org/> 

Jean Marrapodi, PhD, CPLP

jmarrapod@applestar.org 

