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There is no single method or single combination of methods that can successfully teach all children to read. Therefore, teachers must have a strong knowledge of multiple methods for teaching reading and a strong knowledge of the children in their care so that they can create the appropriate balance of methods needed for the children they teach.  (International Reading Association)
Purpose

The purpose of this workshop is to examine how both explicit and implicit theories of reading profoundly influence how and what teachers do in the classroom setting. We will compare and contrast bottom-up (phonemic based) and top-down (whole language based) theories of reading, which have shaped the landscape of 20th century reading theory and practice.  We will offer a third model, which is variously referred to as the interactive or balanced theory of reading instruction.  
I will seek to make the case that the balanced reading approach offers a solid working synthesis of both theory and practice which has the capacity to draw out the best in each while overcoming the limitations of both when taken to an extreme.  An underlying assumption is that theory construction, whether explicitly or implicitly derived, is an inherent phenomenon of human experience, which profoundly shapes our attitudes and behavior.  
Questions to Ponder Throughout and Beyond the Workshop
· In what ways does one’s working theory of literacy influence one’s approach to teaching reading to adults with limited reading and writing ability?

· How are these theories, whether explicit or implicit, formed within us in us?

· To what extent can we expand our theories?

· To what extent is this desirable?

· What is it that stimulates us to do so?  

Agenda

1. Campbell Survey and Discussion of Findings

2. Review of Campbell’s Four Theories

a. Where would we place ourselves along the continuum?

b. Which of the four do you think you can draw into in order to enhance your insights and approaches to reading instruction?   
c. Looking at each of the four as an ideal type, which one is most opposed to your position?  Why do you think people hold to them?  
d. How would your teaching change if you brought into your work a few insights and strategies from that perspective? 
3. Overview statement on the centrality of theory construction

4. Review & discussion of Arygris & Schon article Espoused Theories and Theories in Use http://www.scu.edu.au/schools/gcm/ar/arp/argyris.html#a_arg_tiu
5. Balanced Reading Theory-a Scaffolding & Language Systems Perspective
6. Sample lessons at beginning and intermediate levels drawing on balanced theory

a. How would a phonemic-based instructor change the lesson?

b. How would a whole language instructor change the lesson

7. Next steps  Formation of study groups 

a. On line or face-to-face

Your Theory of Reading Survey from Campbell, P. (2006) 
Teaching Adults to Read: A Balanced Approach. Edmonton, Canada: Grass Roots Press
	Questions
	Agree
	Disagree
	Depends

	1. The best way to identify an unfamiliar word is to predict or guess it.
	
	
	

	2. Literacy rates are poorer among the poor than rich people.
	
	
	

	3. Adults should strive for word perfect reading.
	
	
	

	4. A fluent reader uses a combination of prior knowledge and print cues to identify familiar words.
	
	
	

	5. A fluent reader primarily uses prior knowledge to identify unfamiliar words.
	
	
	

	6. The meaning of a text is not fixed but socially constructed.
	
	
	

	7. Reading instruction should begin by teaching phonics.
	
	
	

	8. Readers combine their prior knowledge with text information to construct meaning.
	
	
	

	9. For beginning readers, learning letters and sounds is not a priority.
	
	
	

	10. Instruction should be based on a person’s strengths and weaknesses, and his/her current level of ability to process print and text.
	
	
	

	11. Instruction should consider a person’s social identity—his her class, race and gender.
	
	
	

	12.  Reading is a hierarchy of skills, which should be taught sequentially.
	
	
	


Questions

1. Which ones do you agree with?

2. Which ones do you say it depends (on what?)

3. Which ones do you disagree with? (why?)

4. Which of the four are you most closely attuned to?

5. Which of the four are you most distant from?

6. What would you need to be convinced of to move toward that one?

7. If you think they all have some merit, where are your underlying presuppositions about reading instruction?

· Agreement with Statement 3, 7, & 12 reflects a phonics-based, bottom-up theory of reading

· Agreement with Statements 1, 5, and 9 reflects whole language top-down reading theory

· Agreement with statements 4, 8 & 10 supports the interactive theory

· Agreement with Statements 2, 6 & 11 supports a social constructive theory of reading
The Great Debate
The “great debate,” coined by reading specialist Jeanne Chall, refers to the contentious issue between whole language vs. phonics instruction as reflected throughout 20th century reading instruction.  

Many of the following questions, which I freely adapted and sometimes added to, were posed by a group of adult literacy educators concerned about working through the best approach for teaching phonics amidst the confusion surrounding phonics instruction. Specifically:
· What approach should you use? Whole language or phonics?

· Is phonics the best approach to take for beginning level readers? For all students requiring remedial work in reading?
· Do we teach individual letters or sounds first?

· What are the alternatives to phonics for beginning level readers? For more advanced readers needing remedial work?

· How can we incorporate phonics as part of a broader instructional approach?
· Why do some learners not “get” phonics no matter how much concentration ids placed on it?  
· Does this problem speak to the inherent limitations of phonemic instruction?
· Or to the ways in which it is taught?
· Do readers require skills in a particular order?  Is there a natural order, such as 
· phonics learning first,

· Then sight words 
· Then working with whole text 

· Or are the different approaches interactive and synergistic?
· To what extent does working with meaningful context stimulate not only interest, but also basic skill development at each and every level of reading proficiency? 
Campbell’s Four Theories
Bottom –Up Phonemic Based Reading Theory Phonemic Awareness: 
Definition

Phonemic awareness is an interest in and growing facility with the sounds of language.  This facility includes the ability to detect rhymes, segment and blend sounds in spoken words, and to manipulate sounds in words through phoneme addition or deletion.  In the broadest of terms, phonemic awareness is an appreciation and growing awareness of the overall connection between spoken and written sounds and words.  It is an acquired sensibility, the result of much practice over time, and for beginning level students, a partial acquisition at best. 
Core Assumptions

Reading is easier for beginning level students if you start with small, separate pieces of information.  Adults exposed to this approach master one skill at a time, beginning with the smallest unit of analysis (e.g., letters and sounds), gradually moving to larger units such as words.  Individuals focus on meaning only after they have developed their phonemic knowledge to the point that processing text at the level of mastery has reached a level of automaticity. 
 (Campbell, 2006, p. 15).
Presuppositions of Bottom-Up  Theory (From Campbell, p. 4).
· Phonics is the best approach for all beginning readers.
· The graphophonic system is more important than the semantic and syntactual systems in the development of decoding skills, without which independent reading competence cannot be developed.
· Phonics should be taught sequentially and systematically.
· All beginning readers should be taught through the same basic skills-first process.
More in-depth Statement

Radical advocates of phonemic-based instruction argue that a mastery of the sight-sound connection (the alphabetic principle) is not merely important, but the foundational baseline upon which success in independent reading depends.  This requires the processing of individual phonemes (letter sounds and digraphs – e.g., “sh,” “ch”) and syllable units, typically in a sequential format based on the logic of what should be learned first according to the precepts of the alphabetic principle.  In some highly sequential phonemic-based programs long vowels, consisting even of single syllable four letter words, are not introduced until single syllable short vowels are thoroughly mastered in various single consonant, blended and digraph formations. For some students this can mean a long time before they tackle long vowels.  
On this assumption, the reading process is “linear, with letters being recognized first…by a visual system and then transferred to a sound (phonemic) system for recognition and held [however briefly in short-term memory] until the next letter is processed in the same way” (Purcell-Gates, 1997, online text). On the phonemic-based theory, the processing of every letter is critical in which a great deal of internalization needs to take place before any sustained work on consecutive fluent reading can be tackled. 
Top-Down Whole Language Reading Theory
Definition and Core Assumptions

According to this theory, reading is primarily a language-thinking or psycholinguistic process, with information processing from whole to part.  The underlying theory is based on the belief that readers use their knowledge about language and the world to form hypotheses about the meaning of texts.  Then they sample only as much of the print as is necessary to confirm or disconfirm before revising the hypotheses.  Readers use their knowledge of the syntactic and semantic systems in language to predict and confirm meaning, rather than relying wholly [or principally] on their knowledge of phonics.
Presuppositions of whole language theory (adapted from Campbell, p. 3)
· Three language systems interact in written language: the graphophonic (sounds and letter patterns), the syntactic (sentence patterns), and the semantic (meaning).  These cannot be isolated for instruction without creating non-language abstractions.  
· All three systems operate in a pragmatic context: the practical situation in which reading is taking place.
· Guided risk-taking is essential.  Developing readers must be encouraged to predict and guess as they try to make sense of print.
· Materials for instruction must be whole texts that are meaningful and relevant.  Skill work as needed can be developed from such texts.
Balanced Reading Theory
Learning to read builds on many principles of whole language reading theory on the importance of reading meaningful connected text in order to facilitate both fluency and comprehension.  This is taught within a framework that provides much opportunity for explicit instruction that brings meaning and reading decoding activities together in a manner that is tailored to students’ strengths and needs.  Rather than fostering an either/or approach, educators who take a balanced approach consider when, how, how much, and under what circumstances phonics and other basic skills should be taught or emphasized. 
A balanced approach is grounded in a responsive theory of instruction.  Its underlying premise is that the very emergence of learning stems from an interactive process of receiving and processing information through a successively approximate internalization of mastery. Specific approaches and methodologies are drawn in terms of how they best facilitate instruction in any context.
Another key premise is that reading instruction is best facilitated by learning practices that foster automaticity through  stimulus-response activities, along with the activation and development of inferential knowledge in reasoning and best case educated hypothesis formation.  This is a both/and rather than an either/or top-down and bottom-up approach of learning development. 
Key Assumptions 

· Learners need to focus both on meaning with real authentic texts and basic skill-development at all ABE levels.
· Learning to read emerges from the interaction of the reciprocal influence of different types of knowledge held by the reader—from features of letter and sound formation to semantic knowledge.
· Readers process all the different letters and words rather than relying on partial clues.  However, meaning and syntax knowledge influence perception and recognition of letters and syllables.
· Teachers who espouse a balanced view of reading instruction appear all along the reading process continuum, from the skills end to the holistic.  The common denominator is that they hold the two as inherently interactive regardless as to where they fall on the continuum.
· The more skills-oriented will not hesitate to teach isolated skills as well as involving their students in reading and writing of authentic and compelling texts.
· The more holistic-oriented view skills teaching as best taught in the context of authentic and compelling reading and writing.
· In a “whole-part-whole” approach teaching first involves  students in purposeful reading and writing, then pulls out some skills—from phonics, to sight words, to word meaning, to fact-based comprehension questions—for focused work.
· The worked-upon skills are then plugged back into the literacy activity for consolidation and additional practice.
Social Constructivism
According to this theory, reading is a process whereby meaning, including definitions of literacy, is socially constructed. In the terminology of Paulo Freire, one reads the word in order to read the world.  What we think and what we know is viewed as a result of social experience, including our interpretation of reading and education.  The curriculum is consequently built around the students’ ownership of knowledge rather than the simple attainment of skills or abstract reading proficiency.  Knowledge and ideas are related to cultural identity and shaped by ethnicity, primary language, gender, and social class.  The pedagogical and the political mutually inform each other and both in turn are influenced by and influence the personal.  Viewed from this perspective, literacy is first and foremost a socio-cultural process of knowledge construction and power.
Key Assumptions

· The curriculum is built around the students’ ownership of knowledge rather than their simple attainment of skills, including holistic reading devoid of profoundly meaningful content.
· Ownership occurs only when students value literacy as a set of practices and social competencies that they participate in selecting and shaping in some significant way.  This is the case even as the teacher is also an active participant in the learning process facilitating an intense engagement through critical dialogue. With students
· When adults are responding to a text in a group, the discussion can include how their different social identities (race, class, and gender) and life experiences affect the way they understand the text.
· This, in turn, draws out the importance of a reader-response approach where the emphasis is less on textual comprehension mastery, than an engagement of the text as processed by different readers.
· This enables students to create their own understandings of literacy in the context of the various aspects of their lives.
· A curriculum based on social constructivism uses multiple texts, which present various viewpoints about a topic.
· This includes the capacity to examine the invisible messages and values within the text in discerning the consistency of the author’s message and congruence with the values and assumptions of the students.  
· The familiar becomes unfamiliar.  In the process learning becomes a “problematizing” activity of individual and collective consciousness raising in the construction, deconstruction, and reconstruction of various given realities of world interpretation and engagement.
The Centrality of Theory: Key Questions
1. What is theory and what is its purpose in constructing knowledge?

2. In what ways does one’s working theory of how students learn to read shape the classroom instruction of the teacher?

3. How are these theories formed within us? 

4. How important is it to be aware of not only our espoused theories, but our theories in use? http://www.scu.edu.au/schools/gcm/ar/arp/argyris.html
5. How important is it to expand our theoretical understanding of reading instruction?  What practical use would that have on how we teach in the classroom?
Theory: Dictionary Definitions
1. A set of statements or principles devised to explain a group of facts or phenomena, especially one that has been repeatedly tested or is widely accepted and can be used to make predictions about natural phenomena. 
2. A belief or principle that guides action or assists comprehension or judgment

Related terms:

· Paradigm

· World view

· Framework

· Construct

· Hypothesis

· Mental Maps
More Formal definition

A theory is a hypothesis about some facet of how the world works.  In the words of scientific philosopher, Karl Popper, theory is a conjecture in which all knowledge is theory impregnated, including our observations and what we take as the facts of a given case that stems from our own dispositions.  It is a starting point based ideally on best case knowledge as we can determine which then requires experimentation, testing, examination of other theories.  Refinement, re-testing, and restatement follow through a continuous process of knowledge construction. 
Espoused Theories, Theories in Use, Theories of Action

Espoused theory—What we consciously identify; e.g., a consistent belief in bottom-up or top-down reading theory
Theory-in-use—What we actually practice; e.g., a combination of approaches and methods that do not consistently fit into one school of thought or the other 
Theory of Action—that which emerges in the incongruence felt or that exists between the two which requires resolution--—e.g., a better understanding of how certain shifts in our mental maps about teaching can result in a more articulated grasp of what is actually happening within the context of our practice and where changes may need to be made.
Summary Statement Balanced Reading Theory: A Scaffolding Perspective
Learning to read emerges from an interactive process between the activation of current student knowledge and facilitative/coaching support provided by more knowledgeable others.  The critical educational challenge is for the teacher to offer just enough assistance to stimulate student thinking by providing just the right degree of support in a manner that fosters new learning.  Insufficient support leaves students floundering.  More assistance than needed reduces stimulation.  
The interactive learning process is most enhanced by working at both sides of the edge; just within the range of what students can do on their own to reinforce learning and instill confidence; just beyond what they can do on their own, which is reinforced by modeling and providing minimally needed clues in ways that tap into partially mastered student knowledge.  A wide range of methods, approaches, and materials need to be drawn upon to stimulate such learning. 
Language Systems

While each language system builds upon the other, each is paradigmatically a quantum leap from the other. Hence:  
· Syllables are qualitatively different from the individual letters in the alphabet even though they are composed of them. 
· Words are qualitatively different than syllables even as they are comprised of them. 
· Sentences are qualitatively different than words even though they are comprised of them. 
· A paragraph is qualitatively different than an individual sentence even though it is made up of them.  
· A narrative is fundamentally different than individual paragraphs even though it is made up of them.
Question: What does this systems interpretation of literacy imply about facilitating modes of pedagogy where each new language "system" is a paradigmatic quantum leap from the other?
Thought: It is one thing to say that the capacity to read print-based text fluently will be severely stymied if independent phonemic mastery is seriously lacking. To say that it is important, therefore, goes without saying. How one achieves such mastery is another matter, which may at best have a highly limited basis in direct linear learning. 

Overview of Balanced Reading Methods Sample Approaches

Each lesson should contain some work in phonemics, word identification, fluency, and comprehension at the appropriate level of student capacity.  Each of these components of reading, occurring at different times in the lesson, requires different approaches.  The critical challenge is to use approaches and methods applicable to each component of the lesson and to allocate sufficient time to each. If well implemented, learning will be enhanced through the interplay of dynamic balance. 
Sample Basic Level Lesson
90 Minute Session

Sight Word Memorization (15-20 minutes)

· 100 Basic Word List

· Word Lists derived from texts and other sources
· Other repetitive and important words

· Use lists, flash cards, the board

· Include reading, spelling, and where relevant, word meaning

Phonic-Based Instruction (30-45 minutes)
· Use phonic-based activities in such texts as Voyager or Challenger,  or such texts as Sam and Pat, Focus on Phonics and other texts that allow for ample phonemic practice
· Utilize appropriate websites

Assisted Reading, Language Experience Approach, & Comprehension (45 minutes)
· Use assisted reading whenever you want students to begin identifying words, phrases, or sentences whole, as well as short paragraphs

· The key activity is to provide minimal clues necessary to simulate fluency; then to provide fewer clues in succeeding efforts

· Assisted reading should be interspersed throughout the lesson whenever reading sentences and paragraphs is warranted.
· Use writing, especially copying and filling in short answers to reinforce what students are reading, including sight words

· Use Voyager and other prompts to generate student reflectionb, which then become the basis for new texts (Language Experience)

· Type up and bring into class next time.  Add a few questions and/or other learning activities

Overview of Sample Methods for Intermediate and Advanced Students
Alphabetics (15 Minutes
· Work on multisyllabic words
· Work on affixes (prefix & suffix work attached to root words)
· Work on persistently difficult mastery issues as identified

· Sight word mastery from Fyre’s 300 instant words, common words identified in the lessons, and words that students bring in.
Vocabulary Development (20 Minutes)
· Identify words from lessons and life application that students don’t know the meaning of.
· Use vocabulary builder activities from such texts as Vocabulary Basics http://www.townsendpress.com/product/24.aspx and from the online program Vocabulary Workshop http://www.sadlier-oxford.com/vocabulary/purple/index.htm
· Include affix  activities (prefix & suffix work attached to root words)
· Include fill in the blank where students need to draw on context clues to discern the meaning.
· Include matching  activities, crossword puzzles, or create activities from http://puzzlemaker.discoveryeducation.com/
· Teach basic dictionary skills.
· Include work on homonyms and antonyms through print-based and online resources.
· Ask students to write sentences with new words learned.
Fluency, Comprehension, & writing (50 minutes)
· Utilize round robbin and silent reading, providing prompts only when students are stuck

· Ask students to re-read passages where decoding or word or content meaning are difficult

· Include pre, during, and after reading strategies
· For content-based lessons use 5 W prompts and charts

· Ask students to identify the main idea of a paragraph, section, or entire text

· Probe for personal interest or relevance that students have in the text or subject matter and tailor future lessons accordingly
· Include writing activities  built into the lesson

· Work on effective paragraph writing through short essays and letter writing
Opportunities for Additional Dialogue
Pose questions or probe issues on balanced reading theory and practice on the Capital Regional Professional Development Collaborative on Adult Literacy discussion listserv (Adultliteracy@creclsrv.org).  Click here for more information about the listserv

 http://lists.creclsrv.org/cgi-bin/mailman/listinfo/adultliteracy
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